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I.1. Description and objectives of the topic

Educational sociology plays a decisive role in the decision-making work of pedagogy. It
conveys research results and findings for educational processes and for the education system.
The results of educational sociology help in decision making (Kozma, 1984). This thesis has
an inter- and multidisciplinary context with a holistic approach. In the thesis, | examine one of
the links between pedagogy and psychology (positive psychology in education) called Positive
Education (‘PE’ hereafter). The theoretical background draws from pedagogy related co-
sciences. In my work, | use the perspective of comparative educational science (Kozma, 2006).
The thesis primarily looking for answers whether the elements of Positive Education (PE,
created on the basis of Martin Seligman PERMA model -cf. Norrish 2015) can be found in the
curriculum regulation (framework curriculum, pedagogical program, local curriculum) of
certain types of schools. The amount of school knowledge is doubling in every 5 years. Sooner
or later it becomes essential to convert the perspective and research results of positive
psychology into the world of pedagogy to efficiently process this amount of knowledge (cf.
Héjj, 2013). It seems appropriate to explore and integrate existing good practices into the day-
to-day educational process that can increase the satisfaction of the next generation. One of the
objectives of my research is to show that there are institutions in the current Hungarian
education system, not just with an alternative framework curriculum, which, implicitly or less
explicitly, operate along the elements and indicators of the PE model. The willingness to
participate in the research was shown exclusively by alternative schools. Bathory, as a non-
alternative school was an exception. At the same time, the sample of the study that | wanted to
extend to schools in the traditional sense (the Kék Madar Pedagogical Program was a good
example) may also be decisive when considering the results obtained, so | was looking for
additional aspects. This is how the categorization of Maria M. Nadasdi (1995) about
unconventional school programs get into focus. The examined institutions were chosen based

on this.



I.2. Research background, research methods

During the research the deductive theorizing followed the next steps: Definition of the subject:

study of positive psychological

research (cf..

Olah, 2004,2005;

Csikszentmihalyi

1990,1997,1998; Seligman 2011,2012,2018) on different educational platforms by involving
certain sub-domains of social science, psychology and educational science. The approach of

reform pedagogy offers ample opportunities for an educational-learning process that considers

the needs of students in public education institutions. The changing approach of positive

psychology is groundbreaking. The PE model uses the opportunities what appeared based on

this change. The PE model has been successfully adapted in many countries around the world,

thanks to its basis, universal character strengths, which (Seligman and Peterson, 2004) can be

considered as ’culturally independent’ values. The research described in the thesis provides

useful information on the process of joining Hungarian public education in the international PE

discourse.
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1. tablazat A kutatas osszefiiggéseinek attekintése, sajat készitésii tablazat

The purpose of the thesis is to present the elements and indicators of PE in the specified
analytical units. In addition, the aim is to contribute to the opportunity for Hungarian public
education institutions to join the international discourse of PE as soon as possible, by analysing

and summarizing the results obtained.




1.3. Research summary and the theses

The Positive Education model

The terms of the elements of the Seligman model are presented in the diagram below and in the
text that follows, which | have created using the work of Norrish (2013, 2015) on the basis of
my own interpretation.
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Feeling good and doing good

/ \
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Positive Education with traditional curriculum community

1. dbra A seligmani modell elemeinek terminusai, Norrish (2015) munkajat is felhasznalva sajat interpretaciok alapan!

Seligman (2018) defines positive education as a unit of traditional education and an educational
approach to nurturing well-being (and promoting mental health). Looking at the model's
position and potential, Seligman believes that while it is not yet possible to report an impressive
widespread of PE around the world, there is a good chance of doing so. As the number of
teachers and students (who want to change) is staggeringly large, the growing trend of the
spreading of PE is expected to continue and likely accelerate. He hopes the results will

guarantee higher level of well-being for millions of school children, while at the same time PE

1 A munka elsé kézlése Ladnai Attilané: A ,»pozitiv pedagogia” lehetséges utjai, 1d. Ladnai 2019a



will provide stable academic outcomes as well (longitudinal studies are needed to measure this).
At the same time, Seligman emphasizes the awareness of the long history of fads in education
and Positive Education should not become another fad (Seligman, 2018). Suggestions on how
to make Positive Education sustainable are the followings (Seligman et al, 2018): continuous
measurement, rigorous evaluation, scientifically designed programs, research results,

interventions, monitoring and assistance.

Seligman (2011, 2012) identified six elements of Positive Education. Martin Seligman
describes the elements of the PE in detail, but there are not yet Hungarian equivalents of these
terms. | have clarified the presentation of PE elements in the PE model. In addition, I have
clarified the relations of the elements and their exact meaning as well. There are overlaps

between the content components of some elements, which were essential to define.

PE element name and designation related indicator
A. positive relationships 1,3,4,5,6,7,8,9,10,11,18,19,20,21,25
B. positive purposes 2,3,7,12,15,20,25,26
C. positive health 18,21,22,23,24,26
D. positive engagement 10,11,12,13,16,17,19,21,26
E. positive accomplishment 3,4,11,14,15,16,17,19,20,21,25
F. positive emotions 5,6,8,9,10,14,19

2. tabldzat A PE elemek és a PE indikdtorok kapcsolata a sajat kutatas eredményei alapjan, (Sajét készitésii Gsszefoglald
tablazat)

The aim was to create such a measuring device that would allow to answer research questions.
On the one hand, it was necessary to know the Hungarian terminology of each indicator, on the
other hand, to know the precise conceptual, substantive, and literary interpretation of the
elements of Seligman. The measuring instrument I have thus created can show the presence of
the elements and indicators of PE explicitly visible in the Hungarian public education

institutions and analytical units examined in the thesis.

Place in the PE model o Short name of the Meaning of the indicator
indicators in
Hungarian
positive relationship 1 | sikeres kapcsolatok positive impact of joyful and constructive

relationships on the individual, on his/her
companions and those living around
him/her




https://www.authentichappiness.sas.upenn.edu/learn/grit

8

positive purposes 2 | értelem az életben a purposeful existence that manifests
itself in the self-conscious living and
living of things, events
positive accompishment 3 | szocialis készségek development of social skills and social
positive relationships /szocialis intelligencia | intelligence
positive purposes
positive relationships 4 | hatékony active listening, unblocking
positive accomplishment kommunikaci6 és communication barriers, effective
hallgatas, communication techniques, ability to see
konfliktuskezelési és things from the perspective of others
megoldasi készségek
positive relationships 5 | érzelmi intelligencia experience and management of emotions,
positive emotions fejlesztése response (+ and -) role of emotions,
positivity rate
positive relationships 6 | megbocsatas ability of forgiving (to others and to the
positive emotions individual's self), ability to let the anger
go away or live it fully
positive purposes 7 | kooperativitas, cooperation, building and incentive
positive relationships csapatmunka, interdependence, group and project
projektek activities
positive emotions 8 | hala ability to recognize and to experience
positive relationships gratitude, awareness of its beneficial
effects
positive emotions 9 | savoring technikak happiness creation, thanksgiving, virtue-
positive relationships alkalmazasa driven behavior, ability to fight
positive emotions 10 | flow, flourish flow and flow activities
positive relationships (Csikszentmihalyi, 2010,2012)
positive engagement
positive engagement 11 | motivacid experiencing the full value of the activity,
positive accomplishment (arouse and maintainence of intrinzik
positive relationships motivation) (Pajor, 2015)
positive engagement 12 | elkételezettség immersing in actions, a kind of
positive purposes passionate act
positive engagement 13 | erdsségek felfedezése | GRIT? learning about character strengths
and raising awareness
positive accomplishment 14 | gondolkodasmod, és open mindset, striving to mobilise prior
positive emotions annak rugalmassaga knowledge, creativity, critical attitudes,
fixed and growth mindsets
positive accomplishment 15 | céltudatossag self-identical objectives for mastery and
positive purposes (célelmélet) achievement, performance purposes
positive accomplishment 16 | aképességek iranyitasa | excellence (striving to become better)
positive engagement
positive accomplishment 17 | reményteliség hope for the ability to develop and
positive engagement implement a goal-way strategy
pozitiv egészség 18 | optimizmus ability to look to a positive future, ability
pozitiv kapcsolatok to reframe
2 GRIT is the tendency to sustain interest in and effort toward very long-term goals.




pozitiv teljesitmény
pozitiv kapcsolatok
pozitiv érzelem
pozitiv elkotelez6dés

19

GRIT (~er6sségek)
karaktererdsségek
fejlesztése /

GRIT = ability * effort, passion,
character strength, firmness,
perseverance to achieve something

pozitiv teljesitmény 20 | tarsas/szocialis social/social awareness, empathy,
pozitiv célok kompetenciak, tolerance, mutual respect, role of
pozitiv kapcsolatok tudatossag, empatia, community service
tolerancia
pozitiv teljesitmény 21 | Onérzet, Onigazgatas, ability to control, properly express,
pozitiv célok Onuralom control and develop powerful emotions
pozitiv kapcsolatok and impulses over your own body
pozitiv egészség 22 | mindfulness mindfulness, present awareness,
conscious presence
pozitiv egészség 23 | reziliencia spiritual resistance, avoiding rumination
pozitiv egészség 24 | testtudatossag healthy eating, sleep, movement
(relationship between mind and body),
their effect on the individual
pozitiv teljesitmény 25 | feleldsségvallalas responsible decision-making in view of

pozitiv kapcsolatok
pozitiv célok

their consequences
(avoiding blaming others)

pozitiv egészség 26 | holisztikus szemlélet
pozitiv célok

pozitiv elkotelez6dés

Striving to achieve global well-being in
education as widely as possible.

3. tablazat A magyar indikatorok attekintése ¢és a PE elemeinek megjelenése az altalam készitett indikatorlistaban

The joint existence and development of these can contribute to the development of desirable
school practice in support of critical thinking.

Creating measurability: In the research, the PE model and its indicators were conceptualized by
desk research. They were then operationalized at absolute frequency with MAXQDA-assisted
semantic content analysis. As the examined units of the research, | defined the framework
curricula and pedagogical programs (local curricula) used by the institutions. The results were
validated by a written interview with the head of the institution (Program Leader), and, in the
case of institutions without program descriptions, | have analyzed books (workbooks, manuals)
which help the program to be put into practice. In the local curriculums the incidence of PE
indicators was determined. After, as it was previously revealed which PE indicator constituted
which PE element, | decided to restructure the data. | got a comparable set of data, for
institutions and for programs. Together with single regulators, | have carried out inspections of

21 analytical units in five institutions.



Answers to research questions

— Based on the examination of framework curriculums, it can be stated that PE elements
are more emphasized in the alternative framework curriculums than in traditional
framework curriculums.

— Based on the content analysis of curriculum regulators, it can be clearly concluded that
PE elements are fully reflected in all institutions representing a non-traditional concept,
referred as alternative schools in the research.

— Based on the content analysis of curriculum regulators, it can be clearly concluded that
all the indicators of PE are not displayed in institutions representing a non-traditional
concept, referred as alternative schools in research.

— Based on the analysis, it can be said that the pursuit of positive psychology and the
increase in the frequency of the flow/flourish experience are of little interest to the
institutions. Based on the research results, | have made it visible that the flow/flourish
indicator is marginally present in the curriculum regulators under consideration. flow

— Inschools based on the traditional framework curriculum, the presence of the Happiness
Hour program and the Life 7 Habit program promotes the emergence of PE's minds and

indicators in the educational and educational process.

Structure of the dissertation

Structure of the dissertation: | first presented certain scientific interfaces of the research
(educational sociology, education policy, pedagogy, psychology). Then the exploration of the
theoretical background continued along the lines of black pedagogy, reform pedagogical trends,
and then positive psychology. The dissertation provides concept explanations showing the most
pronounced definitions. In the next part based on the approaches | considered relevant, the
dissertation presents the meaning, basis and system of Positive Education, the mutually
reinforcing results of positive psychology and pedagogy. | presented the PE education model
through the practical operation of Australia's Geelong Grammar School, the reference
institution for the Positive Education model. | carried out a description of the system of
Hungarian curriculum regulation, and at last the theoretical part with the characteristics of
alternative schools and a summary closes the theoretical framework. In the research section, |

prepared a detailed description of the Hungarian indicators of the Positive Education model,

10



which | created abased on the research questions, the result of the research, and then Seligman's
model. This is followed by a pre-examination and a detailed description of the implementation
of the research can be read in the work. I presented the results of the exploration in the general
framework curriculum along the lines of positive education elements and positive education
indicators. | examined the presence of PE in the research section for non-traditional institutions
(in five). The description of the results is closed by the SWOT analysis of the research,

summary, conclusions, formulation of proposals.

SWOT analysis of research

Creating the list of indicators based on PE elements is one of the strengths and main value of
this research. The research made PE indicators identifiable by clear concepts based on a
significant part of the literature. It is free to use for all institutions and may take measures to
address any shortcomings that may be present in the institutions along further lines of
development. The indicator list could serve as a basis for showing how well the institution
implements PE-based education. The examination of the indicator list also shows the
emergence of elements of positive psychology in education (along with the PE elements) so

that a given institution can also get an impression of the appearance of each element.

The weakness of the research that it covers only the examination of curriculum regulators. The
detection of a change in the subject requires psychological competences, so (since | do not have

psychological certification) the purpose of the research was not to do so.

At the same time, the impact of positive psychology can be measured in the long term, the
process of change is slow and can be measured by testing complex variables. The study
analysed curricular regulators from institutions representing a non-traditional school concept
and did not look at subject-specific efforts like Fegyverneki Gergd, unqualified programs, like
KIP., or MQ programs. This may be subject to further investigation.

The threat of research is that the subject is popular, it is particularly necessary to stress that it
is not the syrupy happy (Olah, 2004) that is important, but the increase in the level of individual
well-being that can be put at the service of learning. The research sample is specific, findings

can be made only for the institutions examined in the research.

11



The possibilities of research are that the need for change is already present in education.
Interpreting the research as the fore wind of paradigm shift, it can be seen as a first summary
on the subject. In higher education, the integration of elements of positive psychology into the
curriculum framework has already started. At Selye University, some elements of the
Boldogsdg Ora have already been introduced during teacher training to develop the social
competencies of teacher candidates. In 2018/2019 the Apaczai Csere Janos Faculty of
Széchenyi Istvan University offered a course, titled: A léleknek idd kell (Soul needs time) to
provide teacher trainees emotional intelligence development and offered Boldogsagora

methodology courses as well.

A Széchenyi Istvan Egyetem Apdaczai Csere Janos Karon a 2018/2019. tanév 1. félévében
inditottak el A léleknek id6 kell cimii szabadon valaszthaté tantargy keretében a tanitdjeldltek
érzelmi intelligencidjanak fejlesztésére ¢és a Boldogsagérdk modszertandra fokuszalo

tantargyat. Sharing the research could offer additional opportunities for both parties®.

1.4. Exploitation of achievements

In the research, exploratory analysis was carried out in five institutions, per unit of analysis (21
in total). The word document containing the content units of the codes extracted from
MAXQDA for analysis is 266 pages, containing 5648 encoded units in total for the 26 PE
indicators and 6 PE elements. On this basis, | found that the PE indicator list | created, which
indirectly indicates the occurrence of PE elements, is suitable to make the prevalence of Positive
Education (based on Seligman's model) visible (measurable) in curriculum regulators. Based
on the research, all PE elements appear in all five institutions: positive relationships, positive
performance, positive engagement, positive health, positive emotions, positive purposes. About
pe indicators, it can be concluded that mindfulness, gratitude, forgiveness and flow are the least
found in the test units.

The volumes of the Boldogsagora program and the volumes of the 7 szokds program contain
many things in common. For example, Tibor Benedek also appears in the Boldogsagora
Volume (purposes section) and he also wrote a recommendation for the volume A kiemelkedéen
eredményes fiatalok 7 szokasa (The 7 Habits of Highly Successful Young People). Emoke
Bagdy wrote the foregoing of the book A kiemelkedden eredményes fiatalok 7 szokasa (The 7

3 https://boldogsagora.hu/hirek/egyetemi-tananyag-lett-a-boldogsagora/ (1t.20.01.12)
12



Habits of Highly Successful Young People) and she is the chief patron of the Boldogsdgora
program. There are references to the same stories and related material in volumes (e.g. in case
of awareness of the role of time). Crosstalk is also common among the tasks that process each
theory.

In summary the stem concept of the Boldogsigéra program and the Eletrevalé 7 szokds
programs are comon. PE is based on universal character strengths, which can also be found in
Benjamin Franklin's 13 points. Interviews can be considered as less reliable in terms of
measurement objectivity than content analysis. The 26 questions set out in the written interview
may be suitable for anyone to have an idea of themselves (their institution/program) after
answering it, whether the elements and indicators of PE would appear in the education and the
education process they are in, or if they appear, in what proportion. In view of this, the interview
questions of this research may also contribute to the designation of further development
directions.

Further categorisation could be used to study the presence of PE elements and PE indicators,
based on the indicator list established. At supra level, EU 2020 (soft skills),UNESCO (inclusive
environment) guidelines, or examining the latest learning captures and international trends to
facilitate learning and improve the effectiveness of the education and education process
(Positive Education in different countries). At macro level, study of NAT (National Curriculum
Framework) guidelines, IPR system (Integrated pedagogical System) KIP (Complex
Instruction Program), thematization of international good practices, comparison of performance
indicators per country. Examination and comparison of guidelines for framework curriculums
(all institutions using approved alternative framework curriculum) and pedagogical programs
at meso level. At the micro level, study of non-accredited good practices, specific, functioning
efforts. At nano level, subject-specific efforts in institutions (MQ program, Fegyverneki); and
examining and analyzing the use of certain learning methodological programs (Lantos).
Extension of research to other institutions of public education (higher education, various
institutions of secondary education, dormitory education, kindergarten).

13
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