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Topic and aim of the study

In general there are not many information about those Roma students’ lives,
who despite of the earlier trends choose secondary school in the middle of the
1990’s. In the families of these Roma students secondary education was unknown;
the parents of them had lower education. There are even less information about
those initiatives, programmes and extracurricular activities from the 1990’s what
supported Roma students.

This research aims to gain information on the field of education science and
Romani studies in order to provide more knowledge about Roma students. On the
other hand, this research contains life path interviews, what make possible to
understand on a better way the actual processes of the society in relation with
integration. These interviews might provide a great help to recognize the problems
of those Roma people who are already working as intellectuals but their children

are still facing with difficulties in inclusion.

Gypsy, Roma students and education in Hungary

Researchers are paying attention on Roma students in education since the
beginning of the 20th century when more Roma students enrolled to education.
Before 1945, only half of the Roma children went to school (and only for a few
years). (Kemény, 1996) Between the two world wars, the Hungarian authorities
made great efforts to expand four-class education and, in parallel, to resettle
migrant gypsies. However, according to a survey conducted by Istvan Kemény et
al. In 1971, 50% of Gypsies between the two world wars, the 35-59 years old at
the time of the survey, never went to school. (Kemény, Janky & Lengyel, 2004, p.
77) As a result of social researches in the 1970s, education policy and education

researchers turned their attention to the problem of the education of Roma
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students. The studies analyzed the relationship between school and social mobility
on the one hand and the causes and consequences of educational and social
inequalities on the other. The results of sociological research in education
(Coleman, 1966; Gazsd, Pataki, Santha & Varhegyi, 1970; Bernstein, 1971;
Bourdieu, 1978) have revealed that certain social groups have less chance of
changing their social status, their life chances are determined by their origin.

1966 study by Coleman also showed that students' school performance is
determined first and foremost by the socio-economic status of their parents, and
just secondly influenced by school. Hungarian researchers also achieved similar
results. The role of the family is decisive for the chances of social mobility, and
the education and occupation of the parents greatly influence their children's vision
and opportunities. (Gazs6, 1971; Andorka & Simkus, 1983; Andor & Lisko, 2000;
Kertesi & Kézdi, 2005; Havas & Liskd, 2006; Messing & Molnar, 2008) The
social status of Roma parents is generally characterized by low educational
attainment and unskilled education. As a result of which their labor market
chances are worse than those of the majority of society. The employment crisis in
the aftermath of the regim change hit the Roma families hardest, as firstly the
unskilled and low-skilled workers lost their jobs and became long-term
unemployed. (Kemény & Havas, 1996; Forray & Hegedis, 1998; Kertesi & Kézdi,
1998) Education was the only possible way for their children to break out.
Research conducted at the end of the 1990s (Andor & Lisk6 2000; Havas & Lisko
2006; Messing & Molnar 2008) proved that at the time of choosing a career some
Roma parents had concrete ideas about the future of their children. The higher the
educational level of the parent and the more the child was educated, the more
likely it was that the parent had a realistic idea of his or her future occupational
decision. Promoting and supporting the success of children at school -

compensating for disadvantages - became increasingly important in Hungary in
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the 1990s, with the aim of providing children with an opportunity to break out of
poverty. The most important legitimate ways of doing this were through the
education system and extracurricular opportunities. From the 1990s, the pursuit of
integration has emerged as a view in the education system, with children from
different social backgrounds aiming to reduce disadvantages for disadvantaged
students and/or Roma students in addition to students with disabilities.

In the early and mid-1990s, support programs, scholarship (Roma Foundation,

Soros Foundation, Public Foundation for National and Ethnic Minorities) and
educational institutions (eg. Gandhi Grammar School, Collegium Martineum,
Roma Chance, Kalyi Jag, etc.), as well as educational initiatives started to spread.
By the end of the decade, education policy discourse had changed.
It is difficult to determine to what extent educational and empowerment programs
and educational policy efforts since the 1990s have contributed to compensate the
disadvantages of Gypsy students, thereby increasing their social mobility and
improving their quality of life. Various studies (Havas & Lisko, 2005; Aratd &
Varga, 2005; Németh & Papp, Z., 2006; Kézdi & Suranyi, 2008; Messing &
Molnar, 2008; Havas & Zolnay, 2011; Varga, 2015) have shown that after the
change of regime expecially in the period after 2000, the issue of the education of
Gypsy students became central. Later it changed with the creation of the category
of disadvantage, and it became evident that the socio-economic status of the child
is significant in the school's success. In the case of Roma students, several targeted
support programs were launched during the decade following the change of
regime, with the aim of intervening to increase social and educational
opportunities, and intervened at the appropriate time (eg. career orientation). It has
become evident that for the good functioning of society, there is a need for support
programs that increase the chances of the Roma, outside of the educational system
(schoal), aimed at the success of the school.



The research
Aim of the research

The study analyses interviews with Roma, Gypsy adults from the Southern
Transdanubia region of Hungary who lived in segregated neighbourhoods or
settlements. Despite socio cultural disadvantages, all participants have completed
secondary- or higher education studies and attend the same career orientation
program between 1994 and 1999. The aim of this study is to contribute to research
regarding the mobility and education of Roma population in Hungary and what
factors support or hinder their employability and/or marketability.

There are two main goals of the study: firstly it aims to provide a ‘snapshot’
about those Roma youth, who started their secondary education at the same time
and today they are 35-45 years old. The following topics are discussed in details:
what are these people working nowadays, how they are thinking about different
questions, what kind of values do they share, what kind of life goals they have, and
on which level are they to reach these life goals. In addition, during the education
or social mobility what strategies did they choose: integration or assimilation? The
research aims to find and analyse those supportive factors and those obstacles what
effected the education, the employment, the labour market situation and social
mobility of these young Roma people.

On the other hand, the study introduces the OBK Association and its
programme for Roma/Gypsy students and/or students with disadvantaged social
background.

Target groups
1. 35 Roma people who born at the beginning of the 1980’s participated in half
structured interviews. 20 of them participated in life path (in depth) interviews.

These people were member of the same supportive programme during their studies



but later on continued on different career ways. All of them have baccalaureate or
university degree.

2. During the research it turned out that the Amrita Orientaciés Bardti Kor
Association had an important role in the life of these people, so the association was
analyzed as well.

3. The founders, teachers and social professionals of this association participated
in half structured interviews (12 people). The aim was to get know the goals,
experiences, values, motivations and pedagogical tools, methods of this
association’s extracurricular programme.

Hypotheses and research questions
H1: It is assumed that those Roma/Gypsy youth, who participated in the Amrita

OBK Association’s school supportive programme in the 1990’s and entered to
higher education, have higher social and economical status nowadays than their
parents have.

H2: It is assumed, that the target group (the group of those students who were
member of the OBK Association) became educated professionals of their own
fields and at the same time they have strong Roma/Gypsy identity and feel
engagement in order to support Roma, Gypsy population.

H3: It is assumed, that the Amrita OBK Association applied such innovative
pedagogical tools and methods in its school supportive extracurricular programmes
from the 1990’s, what helped Roma/Gypsy students to succeed in school.
Questions relating to the qualitative (life path interviews) research:

1. At what level happened intergeneration or intrageneration social mobility in the
life of these Roma/Gypsy people?

2. How does the education effects the labour market situation of Roma/Gypsy
youth?

3. What kind of supportive factors and obstacles could be identified in the life

paths of Roma/Gypsy adults?



4. What kind of ‘school life paths’ (educational mobility) could be identified in the
life of Roma/Gypsy adults?

5. What do the Roma/Gypsy adults think about Roma/Gypsy — Hungarian identity
and intellectual identity?

5. At what level have changed the lives and the values or norms of these youth
Roma/Gypsy adults as they reached higher education?

6. How do these people visualise their future?

As the part of the qualitative research the teachers and other professionals from
the Amrita OBK Association (who were members between 1994 and 1999)
participated in half structured interviews. The related research questions were:

1. What type of professional experiences and qualification they had at the time of
their Amrita OBK Association work between 1994 and 1999?

2. What kind of pedagogical methods and values did they use and felt important?
3. What was the opinion of the colleagues about the integration of Roma
population?

Research methodology
During the research quantitative and qualitative methods were used. The founders

and colleagues of the Amrita OBK Association (those who worked for the
association between 1994 and 1999) provided information in the interviews. In
addition, they contributed the research with different documents as well, such as
letters, photos and the ,,Csodalampa” student magazine (written by former
students of the association). Based on these information and documents from the
period of 1994-1999 the former students of the association from this time could be
identified (60 students). 35 students of these participated in the research that were
founded by the help of snow-ball method and by the help of the above listed

information.



Results of the research

The first main question of the research was that at what level happened
intergeneration or intrageneration social mobility in the life of these Roma/Gypsy
people?

Based on the interviews it turned out that all of the asked former students
reached higher education and better social situation than their parents did. They
have better life conditions than their parents. It means that intergeneration mobility
happened in their life. In addition, they reached not just secondary but higher
education level as well, what means they were first in their families who entered to
a level of education what was absolutely unknown before for their parents.
However, it is important to see that the example of them was unique most of the
time in their communities, their siblings or cousins and peer relatives did not
follow them expect in really few cases. It means, that these Roma youth people
succeeded alone, but intergeneration social mobility did not happen. Their life
style and life conditions have changed a lot comparing to their parents and
families. This difference in their lifestyles articulated in a physical and emotional
distance as well. The further studies and than the new lifestyle provided new
norms and approaches to these Roma youth people what they tried to communicate
to their families but at the end most of them settled down in a distance from their
families and parents. Nowadays some of them are working for Roma people, but
not in their hometown. Only two of them stayed in their hometown, and try to
work for the local Roma people.

The results show that higher education decreases the determination of social
disadvantage and prevent the reproduction of poverty. Due to their higher
education, their motivation and social capital the interviewed educated Roma

people have better chances on the labour market than their parents had.



Among them those had even more difficult situation comparing to others who
was in child protection programme or raised by foster parents. In their cases the
importance of social capital and different helpers, such as peers or teachers is even
higher than the other students who were raised by their own family.

The interviewed Roma people said they wanted to continue their studies in
vocational schools, but Amrita OBK Association changed their decision and
helped them in career choosing. Only one of the students attended to vocational
school, the others entered to high school. It turned out, that this association and its
programme changed the school selection mechanism in the case of these students.
These Roma youth, who entered to high school, they continued their studies even
when they already had jobs and/or family. Those dreams what they had as children
could become true due to their studies and better social statuses.

Education mobility of the interviewed Roma people

The Amrita OBK Association aimed to help its students to enter high school.
Only 1 of the students could not succeed his high school studies, but all the others
have succeeded and continued on different life paths. The research identified 4
main categories of these life paths:

1. University right after high school: these Roma youth went to university as they
succeeded in high school.

2. Replanning: These Roma youth have also applied to university after the high
school, but they were not accepted. Some of them started other type of higher
education (OKJ) or started physical work as they could not get an intellectual job
with secondary education.

3. Labour market: These Roma youth did not wanted to go higher education after
high school, so they started to work or in Hungary or abroad, mainly some type of
physical work. However they had 2 type of decisions, some of them continued to

work as they had no other support and needed the money. But some of them
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realized that without higher education they won’t have the chance to earn more
money or they just didn’t want to continue as physical workers.

4. Attending to international progrrames: These Roma youth attended to different
international programmes after their high school studies and just after these

programmes entered to higher education.

Roma/Gypsy identity

It turned out, that the interviewed Roma people have 2 main type of how they
identify themselves or how they think about their Roma/Gypsy origin. One type of
»strategy” is that they identify themselves as Roma/Gypsy and try to integrate to
the society together with this strong identity, undertaking all the positive and
negative effects what come along with it. These people think about themselves as
good examples, and by working hard and showing good examples trying to change
the everyday stereotypes relating to Roma.

The other strategy is rather an assimilative way of living. Some of these Roma
people have even changed their name in order to avoid all the influences what
could reach them just based on their origin. These people try to prove rather to
themselves and their families, and to the society that they are good professionals
on their fields.

It is obvious that all of these Roma people still have difficulties in their every
day lives and they try to prove to themselves and to their society. Even though,
they share similar difficulties, they still *fighting’ alone in their everyday and have
not established yet a strong Roma intellectual community. The personal successes
of these Roma people shows that there are Roma intellectual adults but they are
not visible yet as a unit. Building career is not just the goal of man but also Roma
women among these Roma adults. They feel important and they support the

educational success of their children. Beside the good economical status these
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people are seek to gain cultural and social capitals as well. Beside the good job and
stable income they feel important to gain appreciation as well in the society. They
have long term plans what shows they gained different values and norms than what

their parents had/have.

Conclusion

In the course of the research it became clear that the career orientation, chances
and disadvantage compensation program implemented by the examined
association was organized from the bottom, reflecting the problems and needs of
the target group (disadvantaged mainly Roma students) in the period following the
regime change. It was a great advantage of this association that it provided
services directly and in a targeted way to the target group. Its novelty lies in the
fact that in addition to the preparation of the subject, the students succeeded in
school through extra-curricular programs aimed at compensating for the various
socio-cultural disadvantages. The founders and employees of the organization
shared similar values and agreed that one of the keys to social integration was to
increase educational opportunities for disadvantaged, mainly Roma students. The
association was innovative in its methods, as it incorporated less-known and / or
applied project education, reading camps, individual and group subject preparation
and experience-based learning into its complex services and activities following
the regime change. The workshops tried to promote students' success in school
through direct and indirect educational methods, whereby personal attention -
(patronage) - in addition to preparing students for the subject - was also focused on
solving their individual social problems.

The uniqueness of the programs of the Amrita OBK Association was in the
personal services, reflecting on the individual problems encountered by mobilizing

the community's resources (eg experiences, memories). The tutoring system only
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officially meant that a professional (eg teacher, social worker) or co-worker was
assisting, supporting a student in solving problems, because in fact, behind the
tutor there was a whole professional team, a network, which helped the given
students. In addition, to their personal and professional qualities, the implementers
also created a professional community using their social capital.

According to the research results, 20 years after the program, the majority of
the responding young people have graduated and even have a university or college
degree. The members of the Amrita OBK Association went to high school at a
historic time when further education was less visible for Gypsy students and their
chances were low.

The extracurricular complex program of Amrita OBK Association for School
Success, which promotes school success, was a social experiment for
disadvantaged, mainly Gypsy youth, reflecting the social problem of the time and
space, thus becoming an innovation model. It was not called a school, but there are
many examples of activities and services in the late 1990s that began in the early
2000s as civilian school initiatives. Nowadays, social space and time have also
changed, problems have differentiated, and it can be seen and experienced that
promoting disadvantageous and mainly Gypsy students to school success and
reducing early school leaving is more of a systemic problem in education. The
program of the Amrita OBK Association focused on Gypsy youth living in the
South Transdanubian region, the number of young people enrolled in the research
period was 60, and due to its relatively small number it was able to function as a
“family-like community”. If we want to increase the number of Gypsy students at
school, increase their chances and equalize them, their access to quality education
as a service needs to be improved. The AMRITA program provided the most
opportunity to adapt the experiences and methods they have gained in helping and

supporting Gypsy students to develop today's school-based career guidance
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programs, community and identity building initiatives and out-of-school
empowerment services.

I believe that the Amrita OBK Association's empowerment program as a social
innovation is not primarily measured by the adaptability of services and activities.
But in the past decades, practitioners and Gypsy youths who have previously
worked at the Association have been pursuing professional and life-cycle
reflection on current societal problems and have launched new (eg Collegium
Martineum, Wilislocki Henrik Specialist College, Roma Specialist College, etc.)
innovative and equal opportunity programs inside and outside of the education
system. The Gypsy youth, the "Amritas" who used to plan the future as a primary
school student, live in our everyday lives, people, women, men, professionals,

gypsies, parents, helpers and role models, "ordinary Roma heroes".

Bibliography

Aratd Ferenc, Varga Aranka (2005): A kooperativ halozat miikddése. Pécsi
Tudomanyegyetem Bolcsészettudomanyi Kar, Neveléstudomanyi Intézet,
Romoloégia és Nevelésszociologia Tanszék, Pécs.

Andorka, R.,Simkus, A. (1983): Az iskolai végzettség és a sziil6i csalad tarsadalmi
helyzete. Statisztikai Szemle 6, 592-611.

Andor, M., Lisko, 1. (2000): Iskolavalasztds és mobilitds. 1skolakultira, Budapest.
Bernstein Bail (1971): Class, Codes and Controll. Routledge and Kegan Paul,
London.

Bourdieu Pierre (1978): A tarsadalmi egyenlitlenségek iijratermelddése. Gondolat
Kiado, Budapest.

Coleman James (1966): Equality of Educational Opportunity. Government
Printing Office, Washington DC.

Forray R. Katalin, Hegediis T. Andrés (1998): Cigdny gyermekek szocializdcioja.
AULA, Budapest.

13



Gazsé Ferenc, Pataki Ferenc, Santha Pal & Varhegyi Gyorgy (1970): Palydk
vonzasaban. 1fjusagi Lapkiado Vallalat, Budapest.

Gazs6é Ferenc (1971): Mobilitas ¢és iskola. Tarsadalomtudomanyi Intézet,
Budapest.

Havas Gabor, Liské Ilona (2006): Ovodatol a szakmaig. Felséoktatasi
Kutatoéintézet, Uj Mandatum Kiadd, Budapest.

Havas Gabor, Liskoé Ilona (2005): Szegregacidé a roma tanulok altalanos iskolai
oktatasaban. Kutatas kozben 266. Felsdoktatasi Kutatdintézet, Budapest.

Havas, G., Zolnay, J. (2011): Sziszifusz szamvetése. Az integracios
oktataspolitika. Besz¢éld, 16. 6. sz. 24-49.

Kemény, 1. (1996): A romak és az iskola, Educatio, 1.sz. 71-83.

Kemény Istvan — Janky Béla — Lengyel Gabriella (2004): A magyarorszagi
ciganysag 1971-2003. Gondolat Kiado-MTA Etnikai-Nemzeti Kisebbségkutato
Intézet, Budapest.

Kemény, 1., Havas, G., (1996): ,,Ciganynak lenni". In Andorka Rudolf - Kolosi
Tamas - Vukovich Gyorgy (szerk.): Tarsadalmi riport 1996. Budapest, TARKI-
Szazadvég, 352-380.

Kertesi Gabor, Kézdi Gabor (1998): A cigany népesség Magyarorszagon. Socio-
Typo, Budapest.

Kertesi, G., Kézdi, G., (2005): ,Altalanos iskolai szegregicid, I—
I1." Kozgazdasagi Szemle, LIL., aprilis, 317-355. majus, 462-479.

Kézdi Gabor, Suranyi Eva (2008): Egy sikeres iskolai integracios program
tapasztalatai. A hatranyos helyzetli tanulok oktatdsi integracidés programjanak
hatasvizsgalata 2005-2007. Kutatasi dsszefoglalo. Educatio, Budapest.

Messing, V., - Molnar, E.,(2008): ,,A roma gyerekek iskolai sikerességének
korlatairol". Esély, 4. sz. 77-93.

Varga, A. (2015): Lemorzsolédas vagy inklizid In: Fehérvari Anikd6 — Tomasz

Géabor (szerk.): Kudarcok és megoldasok. Iskolai hatranyok, lemorzsolodas,
problémakezelés. Oktataskutatd és Fejleszt6 Intézet, Budapest. 73-88.

14



PUBLICATIONS RELATED TO THE RESEARCH TOPIC

Boros Julianna (2017): Egyéni utak, tarsadalmi helyzetek, PTE BTK TKI
Ko6zosségi és Szocialis Tanulmanyok Tanszék, Pécs, 228.p.

Boros Julianna (2016): Inkluziv kozosség az ezredforduld utdn — Amritasok,
Autonomia és feleldsség Neveléstudomanyi folyoirat 2016. 2. évf. 2-3. sz. 79-88.

Boros Julianna(2017): Utak az iskolaba és a munkaeré — piacra — Cigany/roma
felnéttek életatja egy kvalitativ kutatds eredményeinek tiikrében Erdélyi
Tarsadalom folyoéirat XV. EVFOLYAM, 2. SZAM, 109-137.

Boros Julianna(2017): K6lesonos befogadas (inkluzid) szemlélete a rendszervaltas
utin egy cigany/roma pélyaorienticiés programban In: Fehér Agota-Mészéros
Laszl6 (szerk.): ,,...et vocavit vocatione sua sancta” A pedagdgiai hivatas a
keresztény nevelésben, Tanulmanykotet, Apor Vilmos Katolikus Féiskola, Vac,
48-61.

Boros Julianna (2016): Inkluziv kézésség az ezredforduld utin — Amritdsok,
Autonomia ¢€s felelosség Neveléstudomanyi folydirat 2076. 2. évf. 2-3. sz. 79-88.

Boros Julianna (2016): A roma/cigany tanuldk tamogatasa Szocialpedagogia
2016/3-4. 73-87.

Boros  Julianna(2016):  Cigany/roma  tanuldkat tdmogatd  programok
Magyarorszagon 1990-2010 kozott In: Cserti Csapo Tibor (szerk.): Horizontok és
Dialogusok 2016. V. Romologus Konferencia — Tanulmanykétet, Gypsy Studies —
Cigany Tanulmanyok, PTE BTK NTI Romoldgia és Nevelésszociologia Tanszek,
Pécs, 77-93.

Boros Julianna (2015): Kérddives vizsgalat az Amrita Orientacios Barati Kor
Egyesiilet tagjaival - tapasztalatok és eredmények, In: Varga Aranka Amrita az
ezredfordulo eldtt. 242 p. PTE BTK NTI Romolégia és Nevelésszociologia
Tanszék, Pécs, 89-147.

Boros Julianna(2015):,,Amritasok” — egy inkluziv koz0sség a rendszervaltas utan
In: Cserti Csap6d Tibor (szerk.) Horizontok és dialogusok: IV. Romoldgus
konferencia. Gypsy Studies - Cigany Tanulmanyok; 35. Pécsi Tudomanyegyetem
BTK Romologiai Tanszék, Pécs, 200-214.

15



Boros Julianna (2010): Programok, tamogatasok ¢és lehet6ségek hatranyos
helyzetii, k6zép- és fels6fokon tanulok szamara. In: Kovacs Anna, Sziics Gabriella
(szerk.): Esélyerdsités: talpraesettséggel és szivvel Kézikényv a HOOK
Mentorprogram mentorai szamara. 2010. HOOK, Budapest, 2010. 8-13.

Boros Julianna (2010): A cigany, roma tehetséggondozas intézményei. In: Andl
Helga, Dominek Dalma Lilla, Molnar-Kovacs Zsoéfia (szerk.): Iskola a tarsadalmi
térben és idében 2009. PTE-Oktatas és Tarsadalom Neveléstudomanyi Doktori
Iskola, Pécs, 175-178.

Boros Julianna (2010): A hatranyos helyzetli tanulok tdmogatidsa ¢és a
tehetséggondozas. Oktataspolitikai intézkedések, megoldasok és lehetdségek. In:
dr. Albert Gabor: Az 6vodapedagdgiatol az andragogiaig. Képzés és Gyakorlat
Konferencia Ill., Kaposvari Egyetem Pedagogiai Kar, Kaposvar.

Boros Julianna(2009): A tanodak miikddése — harom dél-dunéantuli példa In:
Németh Szilvia (szerk.): A tanoda-tipusi intézmények mikodésének,
tevékenységének  elemzése —  kutatasi  beszamolé. TARKI-TUDOK
Tudasmenedzsment és Oktataskutaté Kozpont Zrt. Budapest, 68-95.

Boros Julianna, dr. Farkas Lilla, Németh Szilvia, Papp Z. Attila, Kardos Zsofia
(2007): A romak mindségi oktatdshoz vald egyenlé mértékii hozzajutasa —
Orszagjelentés 2007,0pen Society Institute, Budapest.

Boros Julianna — Szemenyei Mariann (2005): Faoldgia, Faag Barati Kor
Egyesiilet, Pécs.

Boros Julianna, Lakatos Izabella (2005): Iskola Miskolcon In. Németh Szilvia
(szerk.): Fokuszban a roma tobbségii iskoldk Orszagos Kozoktatasi Intézet,
Budapest.

Boros Julianna: Iskola ET In. Németh Szilvia (szerk.) (2005): Fokuszban a roma
tobbségli iskolak Orszagos Kozoktatasi Intézet, Budapest.

CONFERENCES

2017. November 29: Boros Julianna, Gergye Eszter: Roma, Gypsy families in the
Ormansag (South-western part of Hungary) and the role of Church in their life.

Theological and Missiological Reflections on Christianity among the Roma -
Conference. November 28th to December 1st, 2017 OSIMS ETS Osijek, Croatia

16



2017. majus 26: Boros Julianna: Cigany/roma fiatalok tarsadalmi mobilitasa és a
palyaorientacio szerepe a rendszervaltdas utan In: HERA (szerk.) Innovacio,
kutatas, pedagogusok. HuCER 2017: Absztrakt kotet. 251 p. Konferencia helye,
ideje: Budapest, Magyarorszag, 2017.05.25-2017.05.26. Budapest: Magyar
Nevelés- ¢és Oktataskutatok Egyesiilete; Hungarian Educational Research
Association (HERA), 2017. p. 28. ISBN: 978-615-5657-02-3
http://hera.org.hu/hucer-2017-absztraktkotet/

2017. majus 18: Roads leading to education and to the job market — social mobility
of gipsy/roma adults — values, principles, experiences, and visions. International
Conference on Migration and Minorities, Social and Economic Consequences in
the Case of Contemporary Migration and Ethnic Minorities, Oradea, Romania,
Partium  Christian  University, Oradea, Romania, 18 May 2017
HTTPS://CONFERENCE2017.PARTIUM.TK/SECTION-PROGRAM/

2017. majus 12: Boros Julianna: Roma/cigany fiatalok tarsadalmi mobilitasa —
munkaerd-piaci esélyek. VI. Romologus Konferencia, Horizontok és Dialogusok
1. Nemzetk6zi Tudomanyos Konferencia, PTE, Pécs, 2017. 05. 10-12. absztrakt
kotet http://nevtudphd.pte.hu/content/hd-iii-program

2017. majus 11: Boros Julianna: ,,Utak az iskolaba” — cigany/roma fiatalok életutja
és ami mogottiik van... V. Autondmia és Felel6sség — Tanulaskozponti Pedagdgia
Konferencia, Horizontok és Dialogusok III. Nemzetkézi Tudomanyos
Konferencia, PTE, Pécs, 2017. 05. 10-12. http://nevtudphd.pte.hu/content/hd-iii-

program

2017. majus 10: Boros Julianna: Roma/cigany tanulok palyaorientacidja a
rendszervaltas utan — pedagogiai modszerek, elvek és értékek VIII. Iskola a
tarsadalmi térben és idében Konferencia, Horizontok és Dialogusok III.
Nemzetkdzi Tudomanyos Konferencia, PTE, Pécs, 2017. 05. 10-12.
http://nevtudphd.pte.hu/content/hd-iii-program

2017. aprilis 27: Boros Julianna:”Utak az iskolaba” — cigany/roma fiatalok iskolai
mobilitasa. ,,..ET VOCAVIT VOCATIONE SUA SANCTA” — A pedagogiai
hivatas a keresztény nevelésben Konferencia, Vac, Apor Vilmos Katolikus
Féiskola, 2017. 04. 27. http://www.avkf.hu/konferenciakotetek
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2017. aprilis 06: Cigany fiatalok kdzdssége az ezredforduld utdn — Amritasok. A
szocialis és szociologiai képzések elmult 25 éve Pécsett Nemzetkozi Konferencia
—Pécs, 2017. aprilis 6-7. http://szocialismunka.btk.pte.hu/

2016. november 17. XVI. Orszagos Neveléstudomanyi Konferencia, Szeged
Eléadas: Boros Julianna: Amritasok — egy inkluziv kdzdsség a rendszervaltas utan

2016. majus 24. MTA Kritikai Roma Tanulméanyok Kutatdcsoport Tudas/hatalom
- Uj narrativdk felé c. konferencidja, Budapest El6adas: Boros Julianna: Tudas
és/vagy tanulas — cigany/roma felndttek multja és jelene

2016. majus 5. IV. Autonémia és Felelosség Konferencia (Horizontok és
Dialogusok II. Neveléstudomanyi Konferencia) Pécs, El6adas: Boros Julianna:
Inkluziv k6zosség

2016. majus 6. V. Romologus Konferencia, Pécs, Eléadas: Boros Julianna:
Roma/cigany fiatalokat tiamogatd oktatasi programok 1990-2010

2015. majus 6-9. Horizontok és Dialdgusok I. Neveléstudomanyi Konferencia,
Pécs, Eldadas: Boros Julianna: Kérddives vizsgalat az Amrita OBK Egyesiilet
tagjaival — tapasztalatok és eredmények

2010. januar 15. Oktatds, Nevelés, Elethossziglani Tanulas Konferencia,
Neveléstudomanyi Egyesiilet — Kodolanyi Janos Foiskola, Székesfehérvar,
Eléadas: Boros Julianna: Roma hallgatok tehetséggondozasa a felsGoktatasban
http://www.eduscience.hu/szfvar-konf.pdf

2009. november 19-21. IX. ORSZAGOS NEVELESTUDOMANYI
KONFERENCIA, Neveléstudomany — Integritas és integralhatosag, Veszprém,
Pannon Egyetem, Eldadas: Boros Julianna: Roma szakkollégium

2009. aprilis 24. III. KEPZES ES GYAKORLAT KONFERENCIA ,AZ
OVODAPEDAGOGIATOL AZ ANDRAGOGIAIG” ElBadas: Boros Julianna: A
hatranyos helyzet és tehetséggondozas, Kaposvar, Kaposvari Egyetem
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