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I. Introduction

„There is a close correlation between the hope of a nation and between the harmony of

generations. The joy of children throws the hearts of parents and opens the future. Children

are the joy of the family and the society… A child is a donation, a child is a gift.” ( Pope

Francis )

I wrote my dissertation on child protection and education. The subjective linkage of the

two strategic areas ( child protection and school ) has been explained I am myself a

practicing teacher and a foster parents ( I have two children from the child protection ) The

other side is that according to Varga there is little exploration and research on this subject

and the effectiveness of schoolchildren under child protection leaves something to be

desired.

The education and social sector are not working together effectively. (Varga,2012a)

I believe the results of my research can increase the efficiency of working at both school

and child care homes as well as at home. My research focused on pupils learning at

primary school and living in child protection. I think primary school is an important

factor in determining

the opportunities for further education strongly.

I look at the problems teachers are struggling with in Bács-Kiskun County during their

pedagogical work with the students living in child protection. I also aimed to find

solutions after collecting and organizing the problems.

The research of my dissertation was preceded by a micro-research that was carried out in a

similar but much narrower area, only four primary schools in villages.

The links between my literature and my research have shown that the sociocultural

characteristics of the students living in child protection cause difficulties in the pedagogical

work.

My study based on my research and my conference presentation on this topic deals with the

chances of these students living in the child protection.

The resoults of the micro-research online survay has shown the teachers have lot of

problems (behavioral, learning motivational and value orientation ) with the procected
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children in their work.

Teachers do not use modern pedagogical tools or methods, do not participate in targeted

trainings, do not read literature to increase students’ chances.

91% of the teachers interviewed did not take part in targeted studies during their teacher

education, they do not even get professional help during their work but there would be a

need for it.

Based on the pedagogical principle, “ all children are equally important” we should find

every opportunity that give them higher school chances and to improve their school

efficiency.

My micro-research convinced me to do a broader, deeper research on this topic.

That is why I set out to search the school difficulties and specific problems of these

teachers working with these protected children in elementary schools in Bács-Kiskun

County.

I consider it is very important to gather the diverse opportunities that will bring these

protected students more successful school progression.

I would like to contribute through my research to make education more effective.

II. Dissertation topics
Whereas child protection is a crucial and central area of ​​my dissertation the exact definition

of these terms is essential for me. I also present a short history of child protection in my

dissertation with particular regard to the Hungarian aspect. After the history, the practice of

our country is processed by the system itself.

I examined the child protection practice of Bács- Kiskun County separately, as my

research focused on this county. The children under child protection can live in a children's

home and a foster parents. I have collected data on the number of children's homes in this

county, I wondered under what conditions residents live.

The majority of pupils living in child protection are in a disadvantaged status in the original

family and most of them are often in conflict, their social socialization is generally

inadequate and of poor quality.

That is why I have also dealt with the socialization areas, which is what determine the

attitudes towards school, learning, work and social rise and mobilization.

I also looked into the psychological consequences of socializing harm of the deprived

social class. Today's new research area is resilience and emotional intelligence,

I also said this in my dissertation.
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The fourth chapter deals with the issue of opportunities and creating opportunities, and

examines the possibilities of the school and the professional teachers to create

opportunities. What is the backdrop of the most successful school systems and what could

be the possible solutions of the students living in child protection. I was also looking for

answers to these questions, as helping to learn these students is a central issue in my

dissertation.

In the last chapter of the literature review I present the relationship between the child

protection and the education system as close inter-sector cooperation in everyday life

can also be a key to success.

I studied the curriculum of the Hungarian teacher training colleges and searched for the

child protection courses in them which can based the teachers' attitudes and expertise for

these students.

The appropriate professional knowledge and positive attitude of the teachers are essential

conditions for the success of pupils in school.

In the empirical part of my dissertation I briefly presented the 20-year history of the child

protection service called Szent Ágota and its foster parents’ system, the child protecting

homes and its management structure in Bács-Kiskun County.

I detail my research questions focusing on teachers' problems, professional skills,

relationships, strategies, methods and good practices. My questions are also looking at the

views of the child protection professionals on cooperation, school difficulties, and

satisfaction.

I set out to explore the school problems of the pupils living in child protection and of the

teachers, find, and gather the opportunities that make these students more successful at

school.

The detailed aims, questions, hypotheses and strategies of the research are also

presented here. I will also present here the methods, tools, and sampling procedures of

the research. The presentation of research results is also part of this chapter.

The final chapter summarizes the results and examines the hypotheses and rejects them,

or justifies them.

I also formulated the conclusions and possible solution proposals in this chapter.

The annexes and the bibliography complete my thesis.
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III. Hypotheses, strategies, methods, tools and sampling of my research

Hypotheses of my research:

1. In Bács-Kiskun County, there are issues that can be themed in the school setting and

school success of pupils in child protection.

Teachers are not prepared enough for individual treatment of pupils living in child

protection, and to improve their school performance.

2. Most of the teachers do not participate in further training that focuses specifically

on teaching methods that can be successfully applied to pupils in child protection.

3. There is no systemic cooperation between the education and social sectors in

Bács-Kiskun County. The relationship between school and child protection workers is

inadequate. There is no continuous, personal, up-to-date relationship, dialogue, assistance

between child protection professionals and teachers. In case of a problem, schools do not

have a separate action plan to deal with them.

4. In general teacher education, the curriculum of compulsory courses does not

specifically address the knowledge of pupils living in child protection.

5. There are developed methods and projects in school practice that are specifically used

to develop, create, and learn pupils in child protection.

Strategies, methods and tools of my research:

The nature of my research is action research, „the basic purpose of which is to solve a

specific problem in a particular medium.The development of the theory or wide range of

applications is not a goal. However the results may be useful in practice

elsewhere.Typically, it is a collaboration between a practicing teacher and a researcher, it

covers a wide range of variables, or perhaps a whole school system. Most of the

school-experiment based on research can be classified here.”

(Hittleman, K. R.-Simon, A.J. 1992, 171-176, Zsolna I. 1988, 113-126. hiv. Falus,

2005:16)

There is no doubt about the complexity of the practical problems and the importance of

resolving the problems outlined in my hypotheses.
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The strategy of my research consist of the characteristics of both inductive and deductive

strategies.

After the exact delineation of the research problem, the deduction and exploration of the

relevant Hungarian and international literature and ( the own aspect of my thesis)

secondary research data were based on a deductive strategy. Based on a critical analysis of

the above, I have come to know, interpret and use the relevant principles, theories,

experiences and scientific results. I started out from the generalities and results revealed

here and then applied them in my own research. (Falus, 2005)

The inductiveness of my research is proved by the fact that I started out from pedagogical

reality, I conducted experiential research I collected data by different methods, analyzed

them, generalized them. I used a descriptive strategy within the inductive strategy, because

I wrote and analyzed a „real situation in a field of pedagogical reality.”(Falus,2005:11)

After creating my hypothesis, the areas, units to be examined were selected, - that is,

conceptualization- and during the operationalization I chose the method of document

analysis, oral interview and written questioning.

The choice of these methods was justified by the nature of the areas and units to be

examined. My examined areas were the school and the child protection, and my examined

units were the relationship and problems of the employees of these two sectors as well as

the characteristics and activities of the teachers.

In order to examine the above, I considered these methods to be the best,

 because in the course of the document analysis I analyzed the literature, the

published results and statistical data, which are indispensable for the expansion of

prior knowledge.

 the method of interviewing helped to gather information, get to know opinions,

attitudes, motives, tendencies, problems, and solutions.



Based on the analysis of the preliminary researches and the results, I edited the tools of the

oral and written interview to increase the reliability.(Falus,2005)

I used the survey in the main phase of the research and I used both ( group, individual)

types.My oral interviews ( because of its peculiarity ) were structured interviews and

focus group interviews, which I made with the specialists in the child protection sector.

In the written interview, I chose the individual interview from the types of interviews and

the online questionnaire as a tool.
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I used this tool in an anonymous way among the teachers to be able to express their

pedagogical attitudes and problems honestly.

my teacher questionnaire contained open, closed and semi-closed, main and supplementary

questions.

Closed questions are suitable for narrowing down, directing thoughts in the right direction,

in the case of open questions, however, it is possible to express individual opinions and

thoughts as well as avoid influence.

My closed questions were decisive, multiple choice, and in my semi-closed questions,” the

other” category helped the respondents. I also had questions about numerical scales.

I lived with the option of conditional questions, the completions of which was dependent

on previous answers.(Lengyelné,2013)

In terms of form, my questioning was explicit and implicit.

The questionnaire of my dissertation was preceded by testing, improving and expanding

my paper based questionnaires in a similar but smaller area.

During my research, I used the interview as a tool for data collection. The interviews were

conducted with the specialists of the child protection sector, and I used open questions in

both the main and supplementary questions. During the semi-structured interviews, I put

forward predefined questions, but I gave the opportunity for an informal conversation.

I considered focus group discussion to foster parents.

This method provides an opportunity to interrogate homogeneous groups at the same time,

and the parents encouraged each other to generate honest answers.

My pedagogical questionnaire was made using Google's on-line questionnaire software.

Processing was thus done by computer analysis, which helped to summarize and group

the data. During the interviews and focus group discussions I used the method of content

analysis, with which I made the qualitative information quantifiable and made conclusions.

Sampling my research:
Population of my research - basic population – were the primary school teachers who

teach in primary schools in Bács-Kiskun County, who teach pupils who have received

child protection services.

I wanted to include a part of the population who have at least 10% of their pupils in

primary school pupils with child protection. So my sampling would have followed the

grouped random sampling procedure, because I chose a county, and then the individual by

random method.(Falus,2005)
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Because of the long research, multiple requests and the subsequent promise - both for the

education and the child protection sector - I did not have any information, statistical data

that would quantify this number of teachers, so in Bács-Kiskun County I sent my research

to all directors of school districts and asked them to send it to the colleagues. 226 replies

were received.

The final questions of my questionnaire survey were about the age, gender and the type of

institution in the workplace.

My questions to my questionnaire were listed in 8 topics, which contain 28 main questions

with 98 detailed questions. The main issues are:

1. Teachers' experiences, problems, attitudes towards primary school pupils in child

protection.

2. The work of the institutional child protection officers and the contacts with the

employees of the child protection sector.

3. Educational colleagues in the field of child protection.

4. Quality and quantity of contact between teachers and child protection professionals.

5. Teaching methods for teachers to improve the performance of schoolchildren in

child protection.

6. Factors that help students in child protection care when achieving good study

results.

7. Factors blocking pupils in child protection care when achieving poor study

outcomes.

8. Self-assessment of teachers' work on the educational work with these students.

After examining the above topics, I examined some areas that I did not include in any of

the issues. These are related to the students' further education and focus on the successes

and failures of teachers in teaching / learning.

IV.Summary of research results

On one side, my research looked at the teachers in primary education in this county are

teaching pupils living in child protection
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 the problems of the teachers in this aspect

 how inclusive they are

 What individual strategies are used in problem solving

 what special qualifications they have,

 how their institution declares the importance of high quality education, training,

and individual treatment of these pupils;

 what the relationship is with the staff in the child protection sector

 how they help to improve their school performance

 in their opinion, what helps and what obstructs the effectiveness of these pupils in

school,

 how they evaluate their activities in this field;

 how they appreciate themselves in terms of the characteristics of a professional

teacher

 where their former students typically go on

In order to find answers to the questions outlined above, I used different research strategies,

methods and tools. During the processing of the literature, I also received answers, which I

intended to prove during the research, and also raised additional questions about my

research.

Summarizing the research data and resoult of the processing of the literature, the on-line

teacher questionnaire, interviews with child protection experts, focus group discussions and

curricula for teacher training colleges and teacher training universities have helped to give

answers for the above questions.

Most of the teachers who are involved in research,and teach pupils living in child

protection in primary education have difficulties in teaching and educating these students.

The most common are behavioral and learning motivational problems.

81.9% of the responding teachers are inclusive, do not support any form of segregation,

although some believe that the fact that they would receive more attention during

segregated education is negligible.

A separate child protection officer in the institution of colleagues is 55.3%, most of them

work 1-2 hours a week or occasionally. Teachers know the relevant parts of their

institutional documents related to child protection and consider them appropriate.

Schools have no specific action plan to improve the performance of pupils in childcare in

general, where they are there is no declared target group.
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Most of the colleagues have completed their first degree since more than twenty years and

most have since graduated. But they did not get any education of child protection

knowledge neither during their first training nor the newest one by most of the

respondents. However, this training would be important.

Only half of the teachers receive professional assistance from the child protection

sector but would require it. 67.7% did not participate in targeted training, but would

consider it important.

The other part of the colleagues did not participate specifically in child protection training,

although the knowledge material can be utilized in the educational activities of these

students. 66.5% reported that they had a regular relationship with child protection

professionals - usually a foster parent - and this relationship was initiated from both sides,

but rather by teachers.

The way of contact is usually oral, but written is also common. Frequency is case-by-case,

weekly and monthly. Most of the teachers who answered the quality of the relationship on

a five-point scale rated the quadruple, triple.

Primary school teachers help with the most inclusive approach to improve the school

performance of educated children, with a strong understanding of learners, and a

positive teacher-student relationship. The least amount of energy is spent on learning

new teaching methods, attending targeted training courses, and regularly studying

literature.

53.1% of the teachers interviewed assess the resilience - coping capacity - of their child

protection pupils on a scale of five three. In their opinion, these pupils are best supported

by the family, children home, learning motivation, will, perseverance and tolerance to

achieve good study results.

They are hindered the achievement of good study results in their low parental education,

learning, behavioral problems, and problematic teacher-student relationships.

The teachers who gave themselves the answer were characterized by the endeavors of

professional educators, with the aim of creating opportunities, with high emotional

intelligence and with high degree of professional cooperation. They feel less

self-motivated and inclusive practice.

Their former students typically go on to vocational schools. 55.8% of the interviewed

colleagues consider the usefulness of the whole-day school to be useful for pupils in child

protection.
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It is also believed that disadvantaged students living in an original family face similar

problems in their school career, as well as with the pupils mentioned there, although their

life situation is different.

The key to potential success was the positive teacher-student relationship, the

existence of trust, patience, love, and the positive attitude of the educating family. The

reason for the failure was also the attitude of the educating family, the behavioral

problem, the lack of emotional security and negative sample tracking.

75.2% of the responding teachers and teachers are between 41-60 years of age and 87.6%

are women. Most of them teach in urban and rural schools.

On my research topic, interviews with child protection experts were revealed on another

side. Among them was a children's home manager, a foster parent counselor, a

guardian and a foster parent.

It is important to note that the attitudes of teachers who are in contact with pupils living in

child protection within the framework of school education do not change according to the

new educational trends, lack of joint forums, trainings, case discussions. Rather, it is a flow

of information, not common solutions.

They also highlighted the fact that individual treatment with these students is very

important, since they were emotionally injured almost without exception. In their opinion,

it is up to the teachers' personality and preparedness how they can work with pupils with

child protection.

They would like to have cross-sectoral forums, professional meetings, joint

conferences, where teachers could gain the knowledge that would be useful in teaching /

educating pupils living in child protection.

The group of interviewed foster parents is heterogeneous on the basis of their professional

experience in the field of education and education, residence and foster care. In their

opinion, the relationship between the school and the foster family is good, and the

information habits of each institution are considered appropriate.

Their children are also satisfied with the results of their studies, they believe they get all

the help in case of a weaker result. The helpfulness and tolerance of teachers and teachers

who teach their children is considered to be an appropriate level. However, they say that

behavioral problems are not handled well by all teachers. Sometimes there is also

discrimination.
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V.Examining my hypotheses

1. In Bács-Kiskun County, there are issues that can be themed in the school setting and

school success of pupils in child protection.

Teachers are not prepared enough for individual treatment of pupils living in child

protection, and to improve their school performance.

Nearly 80% of the responding teachers find it difficult to educate these students. These

difficulties can be defined primarily as behavioral, study, value orientation, or motivational

problems. 87% of colleagues did not receive targeted training to solve these difficulties

either during teacher training or in-service training. So my first hypothesis was proved.

2. Most of the teachers do not participate in further training that focuses specifically on

teaching methods that can be successfully applied to pupils in child protection.

The interviewed colleagues reported that although they had participated in several further

training, second-graduate courses, and some courses overlapped with the knowledge of

pupils in child protection care, they did not specifically refer to these students.

Although the Educational Office offers a preparatory training for child and youth

protection examinations, there is also a considerable financial impact on training time in

years.My second hypothesis was also proved true.

3. There is no systemic cooperation between the education and social sectors in

Bács-Kiskun County. The relationship between school and child protection workers is

inadequate. There is no continuous, personal, up-to-date relationship, dialogue, assistance

between child protection professionals and teachers. In case of a problem, schools do not

have a separate action plan to deal with them.

The third, complex statement of my hypothesis was about the daily relationship of systemic

cooperation. According to the teachers and foster parents interviewed, there is a better

relationship and this is a positive quality. However, according to the head of the children's

home and the foster parent's counselor, it is up to the teacher to deal with the problems.

Rather, they did not appreciate the goodness of teachers and teachers.
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According to the interviewed educators, their school does not have a special action plan for

pupils with child protection, although their education is problematic. There is not a

sufficient amount and quality of forum in which professional assistance, specialized

knowledge and information can be provided. The first point of my hypothesis was partly,

second and third completely proved.

4. In general teacher education, the curriculum of compulsory courses does not specifically

address the knowledge of pupils living in child protection.

The fourth point of my hypothesis was proved by the teacher training and teacher training

faculty of teacher training institutions. Child protection is an optional curriculum, so the

student's interest is decided. This point of my hypothesis has been confirmed.

5. There are developed methods and projects in school practice that are specifically used to

develop, create, and learn pupils in child protection.

The fifth point of my hypothesis was partly confirmed. The teachers and teachers

interviewed consider themselves to be inclusive, which is supported by the opinion of the

foster parents, but according to the counselor, the head of the children's home and a foster

parent, this is only theoretical, in practice only partially experienced. I see only individual

solutions for creating opportunities and learning, these colleagues do not have a unified,

declared answer.

VI. Reflection on the results of my research

The information and results of my research encouraged the formulation of suggestions, the

use of which could improve the quality of educator education in the interest of primary

school pupils in child protection and, as a consequence, increase their chances and increase

their chances. My suggestions are summarized below:

 Including child and youth protection knowledge in the compulsory course

material for teacher training institutions.

 Compolsury teacher training for the whole teacher staff to make them

sensitive to the problems of pupils living in childcare.

 Enhancing inclusive attitudes, learning new teaching methods, and making
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more effective use of the opportunities provided by learning beyond school

walls.

 Self-education, study of literature, exchange of experience, professional

forums, organization of this topic, gathering and publishing good practices among

teachers.

 The systematic implementation of a school action plan for pupils living in child

protection services, with objectives, responsibilities, deadlines, and outcomes.

 Organize at least once a year a professional conference with staff from the child

protection sector and teachers to identify and solve problems early on. Goals,

responsibilities, deadlines, results.

Positive discrimination of children with complex problem sets, trauma in child care,

application of individual treatment with them, search for and use of loving care, tools

and human resources necessary to increase their learning performance, practical

application of inclusive approach, self-training on this topic can be expected from all

educators duty.

These pupils make up only a certain percentage of children's communities. However, for

themselves, their parents, and their foster parents, each child represents one hundred

percent. Let's do it for them!
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